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CHAPTER I

INTRODUCTION

1.0
Presentation


This chapter gives detailed information on the background of the study, aim of the study and limitations. It also presents details about the significance of the study.

1.1
Background of the Study


The spread of English language learning throughout the world has increased the need for effective instructional models. In fact, English language teaching and learning have become the central focus of all societies striving to improve their living standards. Learning English is becoming the primary goal for all students throughout the world. Although English language learning has come to this central position in the world due to the technological advances in our everyday lives, the same advances make it very difficult for primary school teachers to keep young learners constantly involved in the lessons that are based on traditional methods of teacher-centred classrooms conducted with the black/whiteboards and course books. They have to keep changing their modes as well as their techniques to be able to catch up with young people’s changing interests. Young learners, however, are always on the move and need to be constantly under supervision of the teacher, which makes it even more difficult for teachers to teach them in traditional ways. In some cases, teachers change their techniques, teaching styles and may even change the topic in order to grab the students’ attention. Under all these conditions, the one thing which never changes is the constant strive for motivation. Teachers must always keep the learners motivated.

However simple and easy the word "motivation" might appear, it is in fact very difficult to define. It seems to have been impossible for theorists to reach consensus on a single definition. According to the Webster’s dictionary (n.d, as cited in Abisamra, 1999), to motivate means to provide with a motive, a need or desire that causes a person to act. Motivation is one of the most important factors that affect learning. Ngeow and Hwa (1998) also define motivation as the impetus to create and sustain intentions and goal-seeking acts. It is important because it determines the extent of the learner's active involvement and attitude toward learning. Many researchers consider motivation as one of the main elements that determine success in developing a second or foreign language; it determines the extent of active, personal involvement in L2 learning (Abisamra, 1999). In this study, this term will be used to mean the ability to carry on doing something or the courage of trying to do something. A lesson usually finishes really fast when it is motivating. This is because when students are constantly learning or trying to learn, they tend to forget about the time and only concentrate on the teacher. They also learn faster than they would usually learn.


Although motivation has such a crucial position in learning, some students are motivated by themselves, but some are not. Sparks and Ganschow (1996) found that motivation has a positive effect on foreign language learning. In other words, they stated that students with high motivation have high level of foreign language scores. There are many techniques that teachers can use in foreign language classrooms to motivate students. Teachers may sometimes extrinsically motivate, motivate by using games or change activities in order to motivate their students. The main aim is not to let the students get bored or fed up from the lesson or the activities that are being done. Once the students lose their interests and motivation is lost, it means that learning has stopped. Using demonstrations, visual aids, audio materials and giving students rewards for their accomplishments plays a major role in motivation. In this way, students get distracted from the classic routine of learning and go into a different world of understanding. McDonough (2007) points out that: 


Motivation changes over time in three phases: choice, execution, and 
retrospection. The initial choice to actually learn the language or start the task 
rather 
than just think about it requires different springs to the maintenance of 
effort 
perseverance, or tolerance of frustration in the second phase. Finally the learner 
needs 
to come to terms with the whole experience and evaluate the outcomes. Dörnyei 
offers 
a checklist of 35 motivational strategies covering the three phases for teachers to 
try 
out warning that the aim is to become a ‘good enough’ motivator, not a perfect one 
(para.10).

In all of these phases, the teachers’ role does not only comprise of providing a reward. As McDonough (2007) says the teachers role “involves providing a supportive and challenging learning environment, but also facilitating the development of the learners’ own motivational thinking, beyond simply identifying their original orientation” (para.10). 

Intrinsic motivation comes from inside a person and if the person is intrinsically motivated, it is hard for it to go away because it doesn’t rely on outside 
factors, such as the teacher. Bradfield (1964) points out that: Motivation is a need for 
effective learning for each student. A student, who is 
not motivated attentively, may become reluctant to learn, uninterested towards the 
tasks given, and unsuccessful in his/her studies. A student, who is motivated beforehand, completes his/her responsibility before the others who are not motivated yet or motivated later. The ones who are motivated earlier learn much faster than the others 
(para.3).

In another study Harmer (1991) suggests that:

 
Teachers of foreign languages often emphasize success in terms of the students 
who 
really want to be successful whatever conditions they are in. Most teachers think that 
students who are well motivated are more successful than the ones who are not   
motivated adequately. The well motivated students, even under bad and inappropriate 
conditions, generally achieve their goals and become more successful. Bearing these 
facts in mind, it seems reasonable to suggest that one of the most important factors 
impact successful language teachings is to motivate students (p. 3).

1.2 Problem of the study


Although the above definitions of the term “motivation” suggest a significant role for teachers in motivating their students, the researcher’s own experiences has suggested that there seems to be difficulties in arousing interest and motivation in English language classrooms at the Near East Junior College. Students seem to lack motivation and easily get bored. It is assumed that this may be related to the teachers’ methods for motivating young learners in language classrooms. Therefore, English language teachers need to be aware of frequently used techniques and strategies in their classrooms to be able to alter these strategies when needed.
1.3
Aim of the study


The main aim of this research study carried out for this thesis is to investigate the motivational strategies, methods, techniques and extrinsic rewards that teachers use in the English language classrooms to motivate their young learners. In order to realize this aim, the following questions are asked as part of the research:

1-
Do teachers rely on extrinsic rewards and punishments in the classroom to motivate their students?

2-
What ways do the English language teachers use to arouse interest in tasks for the motivation of the students?

3-
Which techniques do the English language teachers use in the classroom to motivate their students?

1.4
Significance of the Study


The main aim behind this research study is the belief that this study will help teachers realize what techniques are currently used in English language teaching classrooms in Northern Cyprus. By focusing on these techniques and methods, teachers will be able to make adjustments and amendments to their teaching methods in order to help motivate young learners better for their learning. The primary objective is to investigate, find out and convey methodological information to English language teachers who are trying to teach effectively in their classrooms. 

1.5
Limitations 


The findings of this study will only concern English language teachers. Although teachers of other foreign languages can also benefit from the arguments made in this thesis, the main focus and suggestions will be made keeping in mind the current trends in English language teaching. Moreover, because the sample for the study will be drawn from the Near East Junior College in Northern Cyprus, it must be kept in mind that the facilities and methods used by these teachers may differ from those available to teachers in state funded schools. Thus, the suggestions that will be made based on the results will be reflecting the situation in privately funded schools.

1.6 Overview of the Thesis


In the following pages, a discussion on the definition of motivation, types of motivation, the relationship between motivation and language learning will be covered in the literature review chapter (Chapter II). In addition, definitions of extrinsic and intrinsic motivation and their uses in young learners’ classroom will be discussed in relation to reinforcement and motivational strategies used by teachers in language classrooms. 


Chapter III, the methodology chapter, will describe the data collection procedures, as well as providing information of participants and, analysis of and interpretation of the questionnaire items. 


In Chapter IV, data gathered from the questionnaires will be presented and discussed in relation to the current literature on motivational strategies.

Finally, in the conclusion chapter (Chapter V), major findings will be summarized and recommendations and implications for further research will be presented.
CHAPTER II
REVIEW OF THE LITERATURE

2.0 
Presentation


This chapter of the thesis will give a detailed explanation of what motivation is and will also present latest research results on motivation. It will also provide detailed information about the research questions and the aim of the research which were mentioned in the previous chapter. It will focus on the definition of motivation, types of motivation, motivation and language learning, extrinsic and intrinsic motivation, reinforcement, young learners and motivation and motivational strategies. The readers of the thesis will have a clear understanding on the background information of ‘motivation’. 

2.1 
Definition of motivation

Motivation is probably the most frequently used catch-all term for explaining the success or failure of an individual in virtually any complex task. It is easy to argue that success in a task is simple due to the fact that someone is ‘motivated.’ It is even easier in second language learning to claim that a learner will be successful with the proper kind of motivation. Such claims are not erroneous, for countless studies and experiments in human learning have shown that motivation is a key to learning. Motivation is commonly thought of as an inner drive, impulse, emotion, or desire that moves one towards a particular action. Harmer (2001) defined motivation as some kind of internal drive which pushes someone to do things in order to achieve something. In more technical terms, motivation refers to “the choices people make as to what experiences or goals they will approach or avoid and the degree of effort they will exert in that respect” (Brown, 1994, p.152).


 Williams and Burden (1997) suggest that, “motivation is a ‘state of cognitive arousal’ which provokes a ‘decision to act' as a result of which there is ‘sustained intellectual and/or physical effort’ so that the person can achieve some ‘some previously set goal’ ” (p.120). Ur (1996) suggests that, 

The abstract term ‘motivation’ on its own is rather difficult to define. It is easier and more useful to think in terms of the ‘motivated’ learner: one who is willing or eager to invest some effort in learning activities and to progress. Learner motivation makes teaching and learning immeasurably easier and more pleasant, as well as more productive: hence the importance of the topic for teachers (p. 274).


According to Gardner (1985, as cited in Abisamra, 1999), motivation involves 4 aspects. These are (a) a goal; (b) an effort; (c) a desire to attain the goal; and (d) favourable attitude toward the activity in question. Motivation is also defined as the impetus to create and sustain intentions and goal-seeking acts. Therefore, the aim that the learner is trying to achieve as well as the awareness of this aim is important aspects of the process of motivation. These are important because they determine the extent of the learner's active involvement and attitude toward learning (Ngeow & Yeok, 1998). 

Motivation is 
considered as one of the most important things that facilitate successful learning. According to Lile (2002), lack of motivation is the biggest barrier that the teachers face in their classrooms. Therefore, teachers and
researchers have always been trying to find out new ways to motivate their students in the classroom so as to guide their attention into the learning process. 
2.2 
Motivation and Language Learning


Oxford (1990) claims that being a good language learner requires the ability to control emotions and attitudes towards learning. Some personal characteristics are found to be relevant to language learning and motivation. In the following sections, these characteristics will be discussed.
2.2.1 
Self-esteem

 
Self-esteem is probably the most pervasive aspect of any human behaviour. It could easily be claimed that no successful cognitive or affective activity can be carried out without some degree of self-esteem, self-confidence, knowledge of yourself and belief in your own capabilities in that activity (Brown, 1994). Heyde’s research (1979, as cited in Brown, 1994) on the effects of the three levels of self-esteem on performance of an oral production task by American college students learning French as a foreign language shows how self-esteem is closely related to motivation and success. 

2.2.2 Inhibition


 Inhibition is an interpersonal ego that hinders communication with others (Brown, 1994). For example if language learners are inhibited towards participating in tasks, they cannot be motivated in the first place.

2.2.3 Risk-taking

 
Risk-taking is an important characteristic of success in second language learning. Learners are not supposed to fear about making mistakes while speaking or communicating with others. In this respect, they have to take risks and make mistakes to learn (Brown, 1994).

2.2.4 Anxiety


Kleinmann (1977, as cited in Allwright & Bailey, 1991) and Scovel (1978, as cited in Allwright & Bailey, 1991) argue that “there are two types of anxiety. ‘Debilitating anxiety’ gets in the way of new learning. On the other hand, ‘facilitating anxiety’ helps people do better than they might otherwise” (p.172). There are lots of benefits of anxiety for young learners in the classroom. Anxiety, neither to much, nor little may help students to relax when in an exam, as well as giving a public speech in front of the class. All in all, being a little nervous has a positive effect on young learners while learning a second language.

2.2.5 Empathy


 Empathy can be described as putting yourself in someone’s shoes to understand him or her better. Empathy may help students in class to understand each other as well as the teacher. They can benefit from this while role playing or miming. Empathy is also very useful for language learners while they are writing from another person’s point of view. It may help encourage their creativity as well as their imagination. They then can have a better chance in playing with the language their learning.

2.2.6 Extroversion


Extroverted people like being with others. They do not have any difficulties in communicating with others. This is very beneficial for the young learner, because it gives them a chance to communicate and be involved with every activity in class. Extroverted learners do not have trouble in groups as well as pair work activities. They are open-minded and usually have an opinion on every subject. This is useful while learning a language because it creates motivation.

2.2.7 Self-efficacy


Self-efficacy causes greater effort and longer persistence about a task. When students feel themselves competent on a specific topic, they will approach it more confidently, willingly and persistently. Self-efficacy beliefs determine how people feel, think, motivate themselves and behave (Brown, 1994).

2.3 
Types of motivation

 Scholars agree on two basic types of motivation that impact how people learn in general and how they learn languages in particular. These types are divided based on the learners’ attitudes (i.e. integrative vs. instrumental motivation) and their goals (i.e. extrinsic vs. intrinsic motivation). In the following sections, these types of motivation will be discussed in detail.
2.3.1 Integrative vs. Instrumental Motivation

Instrumental motivation refers to the motivation to acquire a language as a means for attaining instrumental goals. For example, furthering a career, reading technical material, translation, and so forth would require instrumental motivation. An integrative motive, on the other hand, is employed when learners wish to integrate themselves into the culture of the second language group, to identify themselves with it and to become a part of that society. 

Lambert (1972) and Spolsky (1969, as cited in Allwright & Bailey, 1991) found that integrative motivation generally generated higher scores on proficiency tests in foreign language classrooms. Work in Canada has shown that learners with different types of motivation may display different patterns of interaction in the language classroom and different study habits. In their study strongly motivated students tended to spend more time working outside the class (doing homework for example) and participating more actively in class. Interestingly, the extent of learners’ participation in class seemed to depend on the type of motivation, and not just its strength or intensity. Learners with an ‘integrative motivation’, who wished to learn in order to relate better to and integrate with the speakers of the target language, tended to be much more active in class. They also volunteered more and made more correct responses (Allwright & Bailey, 1991). Integrative motivation also involves a composite of various L2-related attitudes (social, cultural, ethno linguistic, etc.), as well as a general interest in ‘foreignness’ and foreign languages. The importance of this value dimension suggests that the traditional practice of teaching languages through their cultures and the social reality of their speakers does have some scientific basis, therefore, there is a need to make the L2 ‘real’ by introducing learners its cultural background. This can be achieved by using authentic materials and promoting contact with native speakers of the L2 (Dörnyei, 2001). 

In addition to integrative motivation, learners may make efforts to learn a foreign language for some functional reason – to pass an examination, to get a better job, or to get a place at university. In some learning contexts, an instrumental motivation may be the major force determining success in L2 learning (Ellis, 1998). However, the difference between instrumental motivation and integrative motivation is that instrumental motivation is limited to the time during which the learner tried to achieve the goal he/she has set for himself/herself. As mentioned before, goals and goal setting are very important in motivating learners to achieve a certain learning aim. On the other hand, if learners are instrumentally motivated, their motivation levels will drop once they achieve the goal that they set for themselves, such as passing an exam. In such cases, their levels of motivation are expected to fall. In contrast, if they are integratively motivated, i.e. a longer-termed goal compared to passing an exam, their motivation levels will remain high for a longer time. Nevertheless, “students will find it difficult to learn a second language in the classroom unless they have either instrumental or integrative motivation, as is often the case in school language teaching” (Cook, 1996, p.98).

2.3.2 Extrinsic and Intrinsic Motivation


Extrinsic motivation derives from the influence of some kind of external incentive, as distinct from the wish to learn for its own sake or interest in tasks. Many sources of extrinsic
motivation are inaccessible to the influence of the teacher. For example, the desire of the students to please some other authority figure, such as parents, and their wish to succeed in an external exam, or peer-group influences can be categorised as sources of extrinsic motivation. 

Deci and Ryan (1985, as cited in Woolfolk, 1998) state that,


Extrinsically motivated behaviours are instrumental in nature and are performed as a 
means to an end. Therefore, they some of these behaviours can be manipulated by the 
teachers by providing the relevant ‘end’ as the goal in learning (p. 6). 

According to Ferris State University educators, extrinsic motivation may be best used in situations where the teacher has full class attention or complete control over the classroom.  Giving extra credit for class participation during lecture, for example, extrinsically motivates the students to speak in front of their peers, for whom the students may not be intrinsically motivated (Mitchell, n.d.).


 Intrinsic motivation, i.e. the general desire to invest effort in the learning for its own sake- is largely rooted in the previous attitudes of the learners. In other words, weather they like the target and its cultural, political and ethnic associations. However, teachers can certainly help to foster these attitudes by making it clear that they share them, or by giving further interesting and attractive information about the language and its background (Ur, 1996).

2.4 
Tools of Extrinsic Motivation: Reinforcement

Positive reinforcement will enhance self-esteem, and that will probably lead to better performance on future tasks. This is perhaps because any anxiety is more likely to be of the facilitating rather than the deliberating variety, and consequently, better performance is likely to be rewarded with yet more positive reinforcement (Allwright, Bailey, 1991).


Behavioural theories support reinforcing learners when they perform well or badly. In this way, the teacher encourages or discourages similar behaviour in the future. In these theories, rewards and punishment are the basic tools in motivating learners (Spaulding, 1992). However, van Lier (1996) states that if the levels of rewards and punishment are not increased continuously, they will lose their strength in motivating learners.


Contrary to these statements, Jerome Bruner (1962, as cited in Brown, 1994), praising "the ‘autonomy of self-reward,’ claims that one of the most effective ways to help both children and adults to think and learn is to free them from the control of rewards and punishment. Once captivated by the lure of an immediate prize or praise, dependency on those tangible rewards increases even to the point that their withdrawal can than extinguish the desire to learn" (p.157). In relation to this, Ramage (1990, as cited in Brown, 1994), found that,


Foreign language high school students who were interested in continuing their study 
beyond the college entrance requirement were positively and intrinsically motivated to 
succeed. In contrasts, those who were only in the classes to fulfil entrance 
requirements exhibited low motivation and weaker performance (p.157).

2.5 
Young Learners and Motivation

Younger children find it more difficult to work in groups. Thus whole-class activities, or controlled activities, are better for them. “The more dramatisation the children do, and the more they reflect on what they have done, the better they will become at it” (Phillips, 1999, p. 8). Harmer (1991) suggest that,

Children need frequent changes, of activity. They need activities which are exciting 
and which stimulate their curiosity. They need to be involved in something active, and 
they need to be appreciated by the teacher, who is an important figure for them. It is 
unlikely that they will have any motivation, unless these conditions are present. 
Therefore, their classroom performances are highly dependent on the attitude and 
behaviours of their class teacher (p.7).
Although young children are often eager to participate in classroom activities, the problems arise when they are eager to do things other than what the teacher is trying to teach them. According to Vernon (n.d.), there are six tips to keep them interested and motivated in class. These are: 
1- Keep Yourself Motivated. 
It is suggested that teachers think back to when they were children. If teachers were not enthusiastic about what they had scheduled for class that day, how did they feel about it? It's the same with young children today. If teachers and role models for younger children think this is a neat activity, then they will too! 

2- Encourage. 
Young kids thrive on praise and positive attention from the adults in their lives. If teachers want the students to like them and be motivated in their classrooms, they often need to give them a lot of positive attention. 

3- Play Games. 
Children learn through play. They often don't even realise that they are learning if they are enjoying the game. Instead of sitting down and filling out worksheet after another, children could play an English game and learn the same thing as they were from filling out a worksheet; only it would be more effective.
4- Get Them Moving.
Movement is a vital component in motivating children. The best way to prevent children from zoning out is to get them up and out of their seats at least once each class period. Even if the teachers just ask them to come up to the teacher desk instead of the teacher going next to them for help, the movement can help get them out of the trance that they sometimes get from sitting in one spot too long. Grouping the children for study projects and activities helps as well. If the teacher lets them move their desks around or sit on the floor to change things up as well. Many games involve movement without the children needing to leave their seats, such as miming, moving certain body parts and passing things around as part of a game or race. Therefore, even teachers with large classes and no space to move can use this technique, albeit to a more limited degree.

5- Vary the pace. 
Alternate calm games with lively ones to keep the children alert and motivated, but without letting the class get out of hand. Good discipline is essential to effective learning. 

6- Get their hands dirty literally and figuratively. 
Children like to work with their hands and whatever you can do to get the items they are learning about in their hands is useful and fun for them. This can be anything from having a sensory table filled with sand and beach items when teachers want to teach them summer words to having them each bring in a piece of fruit when teachers are teaching fruit words. Teachers can get young children up and doing instead of listening (often passively). 

2.6 
Motivational Strategies

Dörnyei (2003) states that,


Motivational strategies are techniques that promote individuals goal-related 
behaviours. Because human behaviour is rather complex, there are very diverse ways 
of promoting it. In fact, almost any influence a person becomes subjected to might 
potentially affect his/her behaviour. Motivational strategies refer to those motivational 
influences that are consciously exerted to achieve some systematic and enduring 
positive effect (p. 28). 

Dörnyei (2003) identified that “a process-oriented model for applying in L2 classrooms to motivate students. This model has been especially developed for educational purposes and it offers an important advantage over the other aspects” (p. 30). There are four main components in Dörnyei’s mode1. These are (a) creating the basic motivational conditions, (b) generating initial motivation, (c) maintaining and protecting motivation and (d) 
encouraging positive retrospective self-evaluation. The first dimension, creating the 
basic motivational conditions includes appropriate teacher behaviour, a pleasant and 
supportive climate in the classroom and a cohesive learner group with appropriate 
group norms. Generating initial motivation includes enhancing the learners’ L2– related values and attitudes, increasing the learners’ expectancy of success, increasing 
the learners’ goal-orientedness, making the teaching materials relevant for the learners 
and creating realistic learner beliefs. The third dimension, maintaining and protecting motivation includes making leaning stimulating and enjoyable, presenting tasks in a motivating way, setting specific learner goals, protecting the learners’ self-esteem and increasing their self-confidence, allowing learners to maintain a positive social image, creating learner autonomy, promoting self-motivating strategies and promoting cooperation among learners. Finally encouraging positive retrospective self-evaluation includes promoting motivational attributions, providing motivational feedback, increasing learner satisfaction and offering rewards and grades in a motivating manner. 

2.7
Conclusion


In this chapter, types of motivation and their relationship to learning in general and language learning in particular has been discussed. The review of the literature suggests that motivation brings success and success brings more motivation. Therefore it is very important for learners to be motivated in language learning. As Sparks and Ganschow (1996) argue motivation has a positive effect on foreign language learning. In other words, they stated that students with high motivation have high level of foreign language scores. Extrinsic and intrinsic motivation are considered to be the key factors in successful learning, especially in language learning. There are many key factors in motivating young learners. The teacher must encourage, play games and get them moving, so the students do not get bored and do not have the opportunity to disrupt themselves, their peers as well as the teacher. All in all, when it comes to young learners, they must be motivated. If this is not achieved at the desired levels the learning process of the child will not be completed.
CHAPTER III

METHODOLOGY

3.0 
Presentation


In this chapter, research design will be described together with the data collection procedures. In addition, information regarding the participants, their professional backgrounds, gender distribution and variety of native languages they speak will be provided. Finally, the process of questionnaire design, analysis and interpretation will be discussed in detail.
3.1 
Research Design


This descriptive survey research study was designed to find out the motivational methods and techniques used by English language teachers in a private college in Northern Cyprus in English language classrooms to motivate their students. Quantitative data was collected through the use of a researcher-made questionnaire. Data collected through this questionnaire was then statistically analysed to answer the research questions set out in Chapter I.
3.2 
Sampling Procedures and the Sample


Since this study aimed to find out how teachers in a particular private school motivate students while learning English, the population of this study consisted of all the English language teachers in the Near East Junior College in Northern Cyprus. Therefore, 40 English language teachers were given questionnaires. The teachers were told that their names would be kept anonymous and that it would not be mentioned in the research. Nine of the teachers did not want to participate in the study. Thus a total of 31 questionnaires were answered and returned back to the researcher.

Table 1 shows the distribution of teachers in the sample according to the years of experience in teaching English throughout their whole professional lives. The teachers appeared to be grouped in four different categories based on their years in the profession. There were five teachers with one to three years of experience and six teachers with three to five years of experience.  Ten teachers had five to seven years of experience and 10 had seven or more years of experience. Therefore, the sample included teachers with a range of professional years of experience.

Table 1: Distribution of years of experience

	Years of experience
	1-3
	3-5
	5-7
	7-More

	Number of teachers
	5
	6
	10
	10



In terms of the gender distribution, female teachers (28) seemed to outweigh male teachers (3) with a ratio of 1:9 (See Table 2). Thus, the results presented in this thesis will reflect the views of a female-dominated group of English language teachers. 
Table 2: Distribution of gender

	Gender
	Male
	Female

	Number of Teachers
	3
	28



The participants’ responses revealed that there were two different linguistic backgrounds within the group, namely native speakers of Turkish and native speakers of English. There were 17 teachers who spoke Turkish as their native language and 14 teachers who spoke English as their native language. This is presented in Table 3.
Table 3: Distribution of native language

	Native language
	Turkish
	English

	Number of Teachers
	17
	14


3.3 
Materials


A questionnaire was carefully designed by the researcher for this study to be used as a means of data collection (See Appendix A). The questionnaire consisted of two parts. The first part aimed at collecting demographic information about the respondents. In this respect, they were asked to indicate their years of experience in teaching, gender and self-identified native language. In the second part, there were 22 statements about motivation. Each of these statements was related to one of the four pre-identified issues related to motivational strategies used in the classroom that the study aimed to investigate. These three areas were (a) extrinsic rewards and punishments, (b) how the English language teachers motivated their students, and (c) ways the teachers used to arouse interest in tasks. 

For each statement, the respondents were asked to indicate how often they did the activity stated. Their responses were coded using a five-point Likert-scale, where 1 meant (always), 2 meant (often), 3 meant (sometimes), 4 meant (rarely), and 5 meant (never).

3.4 
Validity and Reliability of the Data Collection Tool


Inter-rater validity technique was used to check the face and content validities of the questionnaire. Two expert researchers checked the questionnaire and made some suggestions on the general format of the questionnaire as well as wording of 3 different statements. These suggestions were followed up and the necessary changes were made. The questionnaire was checked again for content validity by another expert researcher and items were found valid.  

The Scale Reliability Analysis was used to find the reliability of the researcher-made questionnaire. The analysis was done using the Alpha Model. Results of the factor analysis suggested medium reliability rates for each statement and the overall Cronbach’s alpha score was .774, which again suggests a medium reliability rate.

3.5 
Procedures


 For the present study, the researcher first contacted the headmaster of the Near East Junior College before conducting the survey in order to get the necessary permissions required. After getting the permission from the headmaster, consent forma and information about the aims of the study were distributed to all of the English language teachers in the school. They were also informed that their names would be kept anonymous and that it would not be mentioned in the research. The questionnaires were handed to the participants who accepted to participate in the research. Data was collected in the teachers’ room of the school during breaks and the researcher was present to explain any unclear or ambiguous questions. 


Once the questionnaires were completed, they were collected by the researcher and the Statistical Package for Social Sciences (SPSS) was used to analyse the data. 

3.6 
Analysis of data


Results of the data collected through the questionnaire were analyzed using the Statistical Package for Social Sciences (SPSS 15.0 for Windows Evaluation) programme. The data was analysed quantitatively by using descriptive statistics. The participants’ demographic information and the responses to the statements were computed and the frequencies, percentages, means, mean differences and the standard deviations among the different groups within each variable were calculated.

3.7 
Conclusion 


This chapter focuses on the distribution of the teachers’ years of experience, gender and native languages. It provides explanations about the procedures involved in the data collection and analysis of the study. In the next chapter, results of the statistical analysis will be presented.
CHAPTER IV

FINDINGS AND DISCUSSION
4.0 
Presentation


In this chapter, data gathered from the questionnaires are presented and discussed in relation to the current literature on motivational strategies used in English language classrooms with young learners. The chapter also provides insights into the significant differences that have emerged throughout data analysis. Results were analysed according to the types of rewards and punishment, ways of arousing interest, techniques for motivation used by the participating teachers in their classrooms. In the following sections, each of these issues will be discussed in relation to the findings of the study.

4.1 
Rewards and punishments


In terms of relying on extrinsic rewards and punishments to motivate students, a high percentage of the respondents suggested that extrinsic rewards motivate students in English language classrooms. Table 4 presents the statements in relation to the extent to which extrinsic rewards and punishments are used by teachers in classrooms. It also shows the distribution of the responses provided by the teachers in this respect.  
Table 4: Rewards and punishments
	Stat. No.
	Statement
	1-Never
2- Rarely
3-Sometimes

4- Often
5-Always
	Frequency
	Percentage
	N
	Mean
	Std. D

	Q9
	If students aren’t well behaved in class; homework should be given as a punishment.
	1
2
3
4
5
	10
11
4
5
1
	32.3
35.5
12.9
16.1
3.2
	31
	2.22
	1.175

	Q10
	Giving student’s reward, such as stickers gets them motivated.
	5
4
3
	7
11
13
	22.6
35.5
41.9
	31
	4.19
	.792


In the first statement, the respondents were asked whether homework should be given as a punishment in a language class. Majority of the teachers stated that they did not agree with this statement: 35.5% replied as ‘rarely’ and 32.3% replied as ‘never’ (Mean= 2.22). There was only a small minority, only one teacher, who said that homework should ‘always’ be used as a form of punishment (see Table 4). This finding shows that a majority of the English language teachers at the Near East Junior College in North Cyprus believe that giving homework as a punishment does not motivate the students and should not be used in language classes. As it is mentioned by Lownsberry (2008), homework should never be given as a class punishment, or simply because a teacher feels they should assign work outside the classroom. Homework should always be relevant to the learning situation and helpful to the students in understanding the subject matter.


The second statement in relation to rewards and punishment asked the respondents whether giving rewards gets the students motivated. 41.9% of the respondents replied as ‘always’ (Mean = 4.19). This indicates that the English language teachers of this private junior college believe that teachers should give rewards to get the students motivated. These findings indicate a parallel with what Allwright and Bailey (1991) suggest in their study: positive reinforcement will enhance self-esteem, and that will probably lead to better performance on future tasks. Therefore, these results show that teachers of English in this study were aware of the positive effects of rewards on the motivation of young learners. 

4.2 
Ways of arousing interest


There are many ways that help English language teachers arouse interest among their students towards the task at hand. The statements in Table 5 were designed to see which ways English language teachers used frequently in order to arouse interest in tasks for the motivation of the students.

Table 5: Ways of arousing interest

	Stat. No.
	Statement
	1-Never
2-Rarely
3-Sometimes

4- Often
5- Always
	Frequency
	Percentage
	N
	Mean
	Std. D

	Q1
	English language teachers should use visual aids to motivate their students.
	4
5
	4
27
	12.9
87.1
	31
	4.87
	.340

	Q2
	Using appropriate material in the classroom motivates learners.
	4
5
	6
25
	19.4
80.6
	31
	4.80
	.401

	Q3
	Getting the students to watch films in the class motivates students.
	3
4
5
	4
16

11
	12.9
51.6

35.5
	31
	4.22
	.668

	Q6
	Using audio materials plays an important role in language learning.
	4
5
	12
19
	38.7
61.3
	31
	4.61
	.445

	Q8
	The teacher should rely on competitions to increase student’s motivation.
	1
2
3
4
5
	2
1
14

11
3
	6.5
3.2
45.2

35.5
9.7
	31
	3.38
	.954

	Q11
	Teachers should make learners have a goal in tasks.
	4
5
	8
23
	25.8
74.2
	31
	4.74
	.444

	Q12
	The language teacher can select any kind of topic for the tasks.
	2
3
4
5
	1
10
6
14
	3.2
32.3
19.4
45.2
	31
	4.06
	.963

	Q13
	To have an English corner in the classroom is very important for the students’ motivation.
	3
4
5
	3
8

20
	9.7
25.8

64.5
	31
	4.54
	.675

	Q14
	Goal-oriented tasks like games should be given with rules.
	3
4
5
	1
5

25
	3.2
16.1

80.6
	31
	4.77
	.497

	Q19
	Displaying students work, correct or incorrect, plays a major role in motivation.
	2
3
4
5
	2
4
11
14
	6.5
12.9
35.5
45.2
	31
	4.19
	.909

	Q22
	If an activity doesn’t motivate the students; the teacher shouldn’t give up but should continue by using a different technique instead of changing the activity.
	1
3
4
5
	3
5
6
17
	9.7
16.1
19.4
54.8
	31
	4.09
	1.274


As it can be seen in Table 5, majority of teachers in this study (87.1%, Mean= 4.87) responded positively to the statement “English language teachers should use visual aids to motivate their students.”  Pictures and visual materials have been used to argue for the positive improvements in young language learners’ linguistic as well as cognitive abilities. As Canning-Wilson (2001) points out,


A learner’s sensitivity to language and their ability to create relations amongst words 
can be further enhanced by the use of visuals. Graphic images can bring out more 
detailed, knowledgeable, responsive, awareness to the object, situation or text being 
communicated. Moreover, the use of a picture may lead a learner to more abstract 
thought as well as the ability to distinguish ideas or to demonstrate greater precision 
counting organizing skills through the use of logical structure. Overall, they bring out  
a more complex sensitivity in the learner (para.25).

In addition, pictures and other visual materials can make the task more “authentic” by helping children to visualise the context of the task. However, this result shows that teachers perceived the use of visual materials as a way of motivating all students in their classrooms. However, this result also indicates that they might be ignoring other types of learning styles, i.e. students who learn by memorisation.


For the second statement in this respect, which was “Using appropriate material in the classroom motivates learners,” 80.6% of the teachers responded ‘always’; 19.4% replied that materials are ‘often’ important factors that motivate students (Mean= 4.80). The reason for this finding may be attributed to the fact that a majority of the respondents in this research had teaching experiences for more than 5 years (see Chapter III). Therefore, based on their professional experiences, it is probable that they have worked with a variety of different materials and are experienced about the effects of using inappropriate materials, i.e. de-motivating young learners.


For the third statement about different ways of motivating students, 51.6% of respondent suggested that getting the students to watch films throughout the English language classes always motivated students (Mean=4.22). None of the teachers indicated that using appropriate materials was irrelevant to the motivation of the students. This tendency towards using media in teaching might be related to students’ interests and curiosity in technology. Since the classic methods of teaching in any classroom involve sitting in a class and studying from coursebooks, watching films may bring variety to young peoples’ experiences of language learning. Therefore, it motivates them towards related tasks. 

For the sixth statement ‘Using audio materials play an important role in language learning’ more than half of the respondents replied as ‘always’ (61.3%) and 38.7% said ‘often’ (Mean= 4.61). As it can be seen in the response of the teachers, audio materials are very important in language learning. As University of Southern Queensland (2009) points out,


Audio presents the spoken word; it enables you to talk directly to your online or 
distance students, even if it is only one way communication.  Audio materials can also 
be used to supplement other instructional materials such as text, photographs, or 
diagrams, in which case it will provide for further understanding and will compensate 
for learners with an audio learning style (para.2).


In statement 8, the respondents were asked whether they relied on competitions to increase student’s motivation. Interestingly, the results clearly indicated that nearly half of the respondents 45.2% (Mean= 3.38) believed that teachers should sometimes use competitions to motivate students. Moreover, 35.5% replied to this statement as competitions to be used ‘often’ in motivating students (see Table 5). This shows that a great majority of the respondents in this study believed that competitions can be used as a method for motivating young language learners. In contrast to this, Ur (1996) warns that individual competition can be stressful for people who find losing humiliating, or are not very good at the language and therefore are likely to consistently lose in contests based on (linguistic) knowledge. She further argues that if competitions are over-used, they eventually affect learners’ willingness to cooperate and help each other negatively, i.e. learners will often be motivated to give their best not for the sake of the learning itself but in order to beat their opponents in a competition (Ur, 1996). If, however, competitions are taken not too seriously, and if scores are at least partly a result of chance, so that anyone might win, positive motivational aspects are enhanced and stress lowered (Ur, 1996).


When asked in statement eleven to respond to ‘Teachers should make learners have a goal in tasks’, a majority of the respondents (74.2%) suggested that teachers should ‘always’ provide learners with specific goals in the tasks they do in class (Mean= 4.74). Moreover, 25.8% of the respondents indicated that goals should ‘often’ be provided. These findings show that nearly all of the teachers believe that goals must be clarified and learners must be made aware of these goals to increase the motivational levels among young learners. As it is indicated on British Council’s (n.d) website too,


Goal-setting is an important activity in the development of a learner's meta-cognitive 
skills and awareness. Learners can be encouraged to set goals about how, what and 
when they are going to learn. Teachers need to find out about learners' goals, since 
learners may come to the course with goals that are different from those expressed in 
the course (para.3).

In relation to different ways of arousing interest in the classroom, the twelfth statement given to the teachers was ‘The language teacher can select any kind of topic for the tasks.’ Only 3.2% of the respondents replied as ‘never’ to this statement. 45.2% of the respondents replied as ‘always’ and 32.3% said teachers could ‘sometimes’ use any kind of topic for the tasks (Mean= 4.06). The problem with this view on the part of the teachers is that if the teachers select ‘any’ kind of topic for a task, they will not be teaching according to the principles of student-centred classrooms. If they want to be able to engage students in meaningful learning, they need to choose topics that their students find interesting. Although student-centred classrooms and teaching methods are promoted in today’s language classrooms, responses to this statement showed that most of the teachers had a traditional view of their roles in the classroom, i.e. the teacher is the authority figure who decides on what should be learned and how this should best be learned.


The thirteenth statement in relation to different ways of motivating students in language classrooms was about the importance of having an English corner in the classroom. A majority of the respondents (64.5%, Mean= 4.54) agreed with this statement. In addition, there was no participant indicating a negative view in relation to having an English corner in the classroom. According to Font (n.d), for most pupils, the most motivating thing about English corners is that they allow them to work at their own pace (alone, in pairs or in small groups) and without the pressure from the teacher. Learning process is more fun when students learn the target language and play games at the same time. If the teacher is helpful to students individually or students in a small group, they do not hesitate to make mistakes or can speak and participate freely because they can easily hide their weaknesses. By this way, the teacher can bond with the students on a trustful level (Font, n.d.).


For the fourteenth statement, ‘Goal-oriented tasks like games should be given with rules’, 80.6% of the respondents replied positively and 16.1% replied as ‘sometimes’ (Mean= 4.77). As it is suggested by Wall (2002), it is important to give rules while playing games, because they can make the game more enjoyable. By being clear on the rules of the game, teachers are sure to maximize the students’ fun at all times. She also states that setting up rules is important to avoid arguments (Wall, 2002). This finding is consistent with the earlier findings that competition can be used in the young learners’ classrooms as long as the teacher makes sure that students do not compete with each other for the sake of competition. Using rules while playing games provide the necessary protection from negative effects of competition on young learners’ motivation.  


The nineteenth statement in relation to displaying students’ work is usually believed to play a major role in motivation. In this respect, 45.2% of the respondents (Mean= 4.19) stated that displaying students’ work was always a good way of increasing motivation. On the other hand, only 6.5% replied that this method was ‘rarely’ useful. The results clearly show that most of the teachers believe that displaying students work, correct or incorrect, plays a major role in motivation. Skinner (1938) suggests that displaying students’ work is one of the most effective ways in raising the students’ motivation in learning. Especially in young learners’ classrooms, students need to feel that they are given more appreciation for their work and efforts. In fact, teacher’s appreciation is a kind of positive reinforcement, which clearly affects students’ success positively in language learning (Skinner, 1938). 


The twenty second statement in this section inquired whether the teacher should continue by using a different technique instead of changing the activity when an activity is found to be ineffective in motivating students. More than half of the respondents (54.8%) replied as ‘always’; 16.1% said ‘sometimes’ and 9.7% replied as ‘never’ (Mean= 4.09). This shows that teachers of English in this study believed that using different techniques is more appropriate than using different activities when motivating young learners. Harris (2011) argues that:

 
Teachers need to use different teaching methods in order to reach all students 
effectively. A variety of teaching strategies, knowledge of student levels, and an 
implementation of which strategies are best for particular students can help teachers to 
know which teaching methods will be most effective for their class (para.1).

4.3 
Techniques used by the English language teachers

As mentioned earlier in Chapter III, there were some statements in the questionnaire aimed to investigate the techniques that English language teachers use to motivate their students in the classroom setting. The results revealed that nearly all of the teachers used some special techniques in their classes. Table 10 shows the participants’ responses in this respect.
Table 6:  Motivational Techniques used by English language teachers

	Stat. No.
	Statement
	1-Never
2-Rarely
3-Sometimes

4-Often 
5-Always
	Frequency
	Percentage
	N
	Mean
	Std. D

	Q5
	Using demonstrations in the language class helps to increase students’ motivation.
	3
4
5
	1
7

23
	3.2
22.6
74.2
	31
	4.70
	.528

	Q7
	Tests should be used in order to increase students’ motivation.
	2
3
4
5
	3

9

15

4
	12.9
48.4
29.0
9.7
	31
	3.35
	.838

	Q15
	The teacher should use some tasks involving enjoyment, such as songs, stories, and etc.
	4
5
	5

26
	16.1
83.9
	31
	4.83
	.373

	Q16
	Tasks which include role play and simulations are very difficult for shy students.
	2
3
4
5
	4
9
12
6
	12.9
29.0
38.7
19.4
	31
	3.64
	.950

	Q17
	Pair-work is very useful to increase students’ motivation.
	3
4
5
	3
13

15
	9.7
41.9
48.4
	31
	4.38
	.667

	Q18
	The teacher should use lots of techniques, such as miming and so on, so that students do not get bored.
	3
4
5
	1
1

29
	3.2
3.2

93.5
	31
	4.90
	.396

	Q20
	Translating English to the students’ mother tongue is important.
	1
2
3

4
5
	1
6
8
9
7
	3.2
19.4
25.8
29.0
22.6
	31
	3.48
	1.150

	Q21
	Giving the student a worksheet to translate into their mother tongue is motivating.
	1
2
3
4
5
	9
5
13

3
1
	29.0
16.1
41.9

9.7

3.2
	31
	2.41
	1.118


These results indicate that 74.2% of the respondents (Mean= 4.70) believed that using demonstrations in the language classrooms helps to increase students’ motivation. Demonstrations may include the use of real objects, performing actions, using gestures, and facial expressions. This teaching strategy includes the teacher doing the demonstration and students practicing with feedback from the teacher (Piller & Skillings, 2005). Like visual and audio materials, demonstrations may increase students’ motivation by helping them focus on a certain aspect of language and engaging them with the task at hand. 


The next statement about various techniques used by teachers in class to motivate students involved using tests. The results indicate that while 9.7% of the respondents believed that tests should ‘always’ be used and 29.0% thought that tests should ‘often’ be used,  nearly half of the respondents (48.4%, mean= 3.35) believed that tests could only ‘sometimes’ be used to motivate students. Hughes (1996, as cited in Trugman, 2007) suggests that there are two kinds of tests. The first one, motivation-boosters, gives the students the feeling of achievement by reaching their goals. The second one is the motivation-busters, where tests may de-motivate students and interfere with their decision to pursue their goals. Trugman (2007) further argues that, 

Motivation-boosters and motivation-busters are closely related to harmful and beneficial backwash, which is understood as a negative or a positive effect of testing on the teaching process respectively. Sources of harmful backwash, such as drilling for skills checked at the test or neglecting skills and topics not included in the test, can be analyzed as motivation-busters leading to student disappointment and discontent with the teaching process. On the other hand, beneficial backwash acts as a motivation-booster, which is achieved by designing tests that form an organic part of the teaching process. Specifically, a good test checks students’ skills and knowledge acquired in a course or, alternatively, helps to reveal which skills and knowledge students have not yet acquired, and thus forces a teacher to introduce them in class (para.2).

Therefore, it is important for teachers to try to estimate the possible effects of the tests they prepare on young language learners and their motivational levels.

In statement 15, respondents were asked to indicate their usage of some tasks involving enjoyment, such as songs, stories, and etc. in their language classrooms. The results show that a majority (83.9%) of the respondents agreed that the primary school teachers should always use some tasks involving enjoyment (Mean=4.83). According to Brewster, Ellis and Girard (2003, as cited in Bas, 2008), stories can provide the starting point for a wide variety of related language and learning activities as well as providing useful and rich vocabulary and grammar points. Combination of singing, acting and chanting in target language learning process is enjoyable and beneficial for young learners’ development in many ways. This helps to build students’ sense of humour and creates a fun-full environment for the learning process.


In consideration of the different tasks used by language teachers, the respondents were asked whether tasks which include role play and simulations were difficult for shy students. 38.7% of the respondents stated that these kinds of tasks are very often difficult for shy students. Moreover, 29.0% replied as ‘sometimes’ and only 12.9%  stated that such tasks ‘rarely’ created difficulties with shy students in their classrooms (Mean= 3.64). Nearly half of the teachers believed that tasks which include role play and simulations are very difficult for shy students (see Table 9). Hua (1991) suggest that, when role-play and simulation are used, students are actively involved in learning, therefore they are not passive. Students are not bored easily, because they have to participate effectively and this reduces discipline problems which often arise from boredom and lack of motivation. Thus the teacher has to know the class well so as to assign the students’ activities to suit their abilities.

In relation to the importance of using pair-work to increase students’ motivation, the responses show that more than half  of the teachers  believed that pair-work should ‘always’ be used by teachers (Mean= 4.38). 41.9% of the participants replied as ‘often’, and just 9.7% replied as ‘sometimes’. As it is suggested by Skrzyński (2000), when students are put in pairs or groups, they are encouraged and they feel that they are responsible for the whole group; therefore they do their best not to let the group members down. They also learn from one another and this helps students’ fluency. Finally, there are various activities that can be used as pair and group work, including activities used for checking students' progress in learning.


In relation to using lots of techniques in order not to get the students bored, the result indicated that nearly all (93.5%) of the respondents  agreed with the statement (Mean= 4.90). According to Harris (2011), using different teaching methods is an effective way to reach all students. A teacher should use different types of strategies and know the best of the strategies for individuals. The teacher should also have knowledge about students’ levels. This helps teachers to be able to use the most effective teaching method in their language classes.



The next statement in the questionnaire explored using the students’ first language to translate activities/sentences while teaching English (see Table 10).  29.0% of the teachers agreed that translating into the students’ mother tongue is ‘always’ important with young learners. On the other hand, 25.8% of them replied as ‘sometimes’ and only 3.2% of the respondents  stated that they did not believe that this technique would be useful for motivating students (Mean= 3.48). With the eighth statement (see Table 10) ‘Giving the student a worksheet to translate into their mother tongue is motivating’, 41.9% of the respondents stated as ‘sometimes’; 29.0% replied as ‘never’ and only 3.2%  replied as ‘always’ (Mean= 2.41). These results suggest that the teachers seem to have no agreement on the use of translation in activities as a motivation technique. It is suggested by Kavaliauskienė (2009) that translation in English classes are very useful for comparing the grammar, vocabulary and word order of the mother tongue and the target language. According to Ross (2000, as cited in Kavaliauskienė, 2009), awareness of the differences between students first and second language helps them not to transfer from their mother tongue to their target language. Therefore, translation can be useful on condition that teachers use it to achieve objectives relevant to these points while teaching English.

4.4 
Conclusion


This chapter of the thesis discussed the results and findings. Comments have been made for all statements and major findings have been discussed in relation to the current relevant literature.  The following chapter will summarise the major findings by considering the main research questions and will indicate connections between findings by synthesizing them. Recommendations and implications for further research will also be provided in the concluding chapter.
CHAPTER V

CONCLUSION
5.0
Presentation


This chapter summarizes the research design and presents the major findings. It then gives practical recommendations for English language teachers at primary level and finally discusses possible implications for further research.
5.1
Summary of the Results 



As it is mentioned in Chapter I, the study was designed to investigate the methods, techniques and extrinsic rewards that the teachers of young learners at the Near East Junior College in Northern Cyprus use in the English language classrooms to motivate their students. The research questions of the study were:

1. Does the teacher rely on extrinsic rewards and punishments in the classroom to motivate their students?

2. What ways do the English language teachers use to arouse interest in tasks for the motivation of the students?

3. Which techniques do the English language teachers use in the classroom to motivate their students?

In the following sections, answers drawn from the analysis of results (see Chapter IV) will be presented and discussed considering each research question.
5.1.1
Extrinsic Rewards and Punishment: Necessary for Motivation


Regarding the first research question about the use of extrinsic rewards and punishments, the very first result that emerged from the analysis was that tests need to be used in order to increase young learners’ motivation in language classrooms. Second, it is concluded that giving homework as a punishment does not motivate students and should not be used in the language classrooms with young learners. Students feel motivated and self-confident when they participate in activities in language classrooms. However, when they are given homework as a punishment, this does not motivate them. This is due to the fact that when homework is given as a punishment, it is attributed by the students to failure to achieve goals to set in class. Thus, it de-motivates the students. 

The results also showed that external rewards should be given to motivate students. Young learners feel that they have accomplished something useful when they are rewarded and this leads to motivation and further enhancement of learning. This idea is parallel with the way behavioural psychologists describe language learning; learning a set of habits reinforced by rewards and discouraged by punishment (Kudchedkar, 2002). As it is suggested by Kudchedkar (2002) the system of reward and punishment works like ‘operant conditions’, i.e. a way of conditioning an operation so that correct forms 
bring rewards and incorrect ones bring punishments (Kudchedkar, 2002).

5.1.2
The Best Way of Motivating Young Language Learners: Variety

The results of the study suggest that the best way of motivating learners in language learning classrooms is using a variety of techniques and materials. For example, using appropriate materials in the classroom motivates learners. Appropriateness, however, is based on the age, level, interests and learning styles of the students. The results also indicated that watching films in the class always motivated students. The technological innovations that surround young people’s lives every day is the most important reason for this preference in using media in language classrooms. Such technological materials are animated and therefore differ from a coursebook in many ways, attracting young people’s attention and engaging them in learning. Therefore, the results showed that using motion pictures when teaching was an important method to motivate students.


Competitions were also found to be a part of the various methods that could be used to motivate young learners. Competitions always make students active in class. However, this may cause some discipline problems, i.e. young learners may be enthusiastic to beat each other in competitions and may not follow classroom rules. In addition, cooperation may not be promoted if young learners are always motivated by competitions. It is concluded that giving rules is important while playing games. The teacher then can manage the class better without any discipline problems. In addition to this, students feel more confident and secure when they know what they can and can not do during the game.


Having an English corner in the classroom was considered to be very important by the English teachers who participated in this study. Finally, according to the results, displaying students work, correct or incorrect, plays a major role in motivation. When students see the work they have accomplished hanging on the corner of the classroom, it boosts their motivation and helps learning to take place.

5.1.3
Techniques for Arousing Interest: Initiating Motivation
The third research question was designed to find out the ways English language teachers use to arouse interest in tasks to motivate their students. Based on the responses of the participants, it was concluded that using visual aids play a great importance in the motivation of young learners. In addition, it was found that using demonstrations in the language class helps to increase students’ motivation. When a teacher uses demonstrations, this means the teacher is active and if the teacher is active, it is very easy to take the students’ attention. The more students are interested in the lesson, the more they are motivated and they feel successful. Similarly, the results also showed that using audio materials plays an important role in language learning according to the teachers who participated in the study. As it is suggested by Hyslop and Tone (1988), listening is the first language mode that children acquire. It is important for them to listen not only to the teacher but to other people who have different accents as well, i.e. from audio players and films. Making mistakes in a role-play activity may de-motivate students, whereas pair work should be done in the classroom because the weak students can learn better if they have a successful student sitting next to them. Young learners should enjoy the second language while they are learning, so it is important to fit some songs, stories and different kinds of enjoyment into the tasks in order to make students motivated and enjoy their learning period. 

For motivation, it is argued by some researchers that learners should always have a goal in tasks. British Council (n.d.) promotes a student-centred approach by suggesting that learners can be encouraged to set goals about how, what and when they are going to learn. This helps them to see that they achieve what they are aim to do.  


It is resulted in the study that the teacher should continue the lesson by using a different technique instead of changing the activity when an activity doesn’t motivate the students. The reason for this is because it is hard for teachers to change an activity and be spontaneous at that moment, so instead they should change their technique and continue with the same activity. 

Finally, a despite the promotion of use of the target language in latest trends in language teaching methodology, results of this study showed that teachers should occasionally translate English to the students’ mother tongue. This is linked to the students’ motivation as students feel more confident and motivated when they understand the language being taught. In addition, with this method, they are aware of the differences in their mother tongue and the target language, and they have the chance to compare the two languages in terms of their grammar, vocabulary and other linguistic aspects. On the other hand, it is concluded that giving students a worksheet to translate into their mother tongue is not motivating, and that translating a worksheet is very difficult for a primary school student to translate a sentence from the target language to the mother tongue word by word. 
5.2 
Recommendations for Classroom Practice


Based on the results summarised in the earlier section, following suggestions can be made: 

· Tests can be used as tools to increase students’ motivation. However, teachers need to be aware of the students’ levels, i.e. they should adjust the tests according to the level of the students and thus prevent students from feeling de-motivated by their low results.
· Using competitions is a good method for motivating young learners but they should be used together with rules and they should be used in ways that do not cause young learners to race with each other for the sake of winning the game/competition.
Having an English corner allows students to work freely without any pressure from a teacher. Therefore, each classroom should have an English corner that allows students to work individually on different language issues as well as displaying their work. All of these findings suggest that teachers should use different techniques involving different sensory modes, i.e. auditory, visual, and kinaesthetic, in order to arouse interest and motivate young learners. While role play and simulations are suggested as difficult techniques for shy students, teachers should vary their techniques as needed to motivate all students instead of giving up using certain activities. 
5.3 
Recommendations for further research


As far as the limitations are concerned, it is not possible to make any generalisations based on the data gathered in this study. If the survey had been conducted in all public and private schools in Northern Cyprus, a comparative study could have been done on the motivational strategies used by teachers in public and private schools. Therefore, it is recommended that a comparative study is needed to better understand the motivation techniques and principles used by English language teachers on the whole of the island rather than in one specific private school.
 


Another research recommendation could be to identify and compare the different motivational strategies used by all private school English language teachers since the availability of materials and student profiles in each of these contexts will be different. 
Finally, this study was designed as a survey research. It would be very useful for researchers to conduct a further qualitative in-depth investigation into why teachers prefer the techniques they do for their young learners to gain insights about the possible ways of promoting different motivational strategies in different contexts.
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APPENDIX

QUESTIONNAIRE

Motivation in primary EFL classrooms: Methods, techniques and Extrinsic Rewards used at the NEJC
You are being asked to give your opinion in a short questionnaire to determine the importance and impact of motivation in language teaching. Personal information collected in this questionnaire will only be used for research purposes. It will be anonymised and will be kept confidential. Thus, you will not be identified through your answers. You have the right to withdraw from the study at any time. If you agree to take part in this research, please sign below:

The aims and procedures involved in this research were clearly explained to me by the researcher and I hereby agree to take part in this study. 
Name: _____________________________                      Signature: ____________________
Motivation in primary EFL classrooms: Methods, techniques and Extrinsic Rewards used at the NEJC
Please take some time to answer the following questions.

Teaching experience:
1) 1-3 years
2) 3-5 years    3) 5-7     4) 7-More

Gender:       Male


Female
Your native language

Turkish

English

Other (Please specify) __________
Please use the scale and state your preference(s). Put a (( ) tick for your preference. 
	Statements
	Always
	Often
	Sometimes
	Rarely
	Never

	1- English language teachers should use visual aids to motivate their students.
	
	
	
	
	

	2-Using appropriate material in the classroom motivates learners.
	
	
	
	
	

	3-Getting the students to watch films in the class, motivates students.
	
	
	
	
	

	4-Giving homework to students motivates them.
	
	
	
	
	

	5-Using demonstrations in the language class helps to increase students’ motivation.
	
	
	
	
	

	6-Using audio materials play an important role in language learning.
	
	
	
	
	

	7-Tests should be used in order to increase students’ motivation.
	
	
	
	
	

	8-The teacher should rely on competitions to increase student’s motivation.
	
	
	
	
	

	9-If students aren’t well behaved in class; homework should be given as a punishment.
	
	
	
	
	

	10-Giving student’s reward, such as stickers gets them motivated.
	
	
	
	
	

	11- Teachers should make learners have a goal in tasks.
	
	
	
	
	

	12-The language teacher can select any kind of topic for the tasks.
	
	
	
	
	

	13-To have an English corner in the classroom is very important for the students’ motivation.
	
	
	
	
	

	14-Goal-oriented tasks like games should be given with rules.
	
	
	
	
	

	15-The teacher should use some tasks involving enjoyment, such as songs, stories, and etc.
	
	
	
	
	

	16-Tasks which include role play and simulations are very difficult for shy students. 
	
	
	
	
	

	17-Pair work is very useful to increase students’ motivation.
	
	
	
	
	

	18-The teacher should use lots of techniques, such as miming and so on, so that students do not get bored.
	
	
	
	
	

	19-Displaying students work, correct or incorrect, plays a major role in motivation.
	
	
	
	
	

	20-Translating English to the students’ mother tongue is important.
	
	
	
	
	

	21-Giving the student a worksheet to translate into their mother tongue is motivating.
	
	
	
	
	

	22-If an activity doesn’t motivate the students; the teacher shouldn’t give up but should continue by using a different technique instead of changing the activity.
	
	
	
	
	


